	
	International Journal of Education and Literature
	E- ISSN: 2829-6249
P- ISSN: 2829-6656


[image: ]

International Journal of Education and Literature 2025 (December), vol. 4, no. 3, Nadilah, et al. 	233 of 258
Research Article
Implementation of School-Based Management (SBM) in Improving Teacher Performance and Learning Quality in Public Elementary Schools
[bookmark: _Hlk214893487]Tiara Nadilah1*, Rahmawati2, Muhammad Aji Santoso3, Lenny Marlina4, Febriyanti5
	Received: September 17, 2025
Revised: October 15, 2025
Accepted: November 19, 2025
Online Available: November 24, 2025
Curr. Ver.: November 24, 2025

	[image: ]
Copyright: © 2025 by the author. Submitted for possible open access publication under the terms and conditions of the Creative Commons Attribution (CC BY SA) license ( https://creativecommons.org/licenses/by-sa/4.0/ )


1 	Universitas Islam Negeri Raden Fatah Palembang; email : tiarandlh@gmail.com 
2 	Universitas Islam Negeri Raden Fatah Palembang; email : rahmawati.spdi1979@gmail.com 
3 	Universitas Islam Negeri Raden Fatah Palembang; email : aji86santoso@gmail.com 
4 	Universitas Islam Negeri Raden Fatah Palembang; email : lenymarlina_uin@radenfatah.ac.id 
5 	Universitas Islam Negeri Raden Fatah Palembang; email : febriyanti_uin@radenfatah.ac.id 
*  Corresponding author : Tiara Nadilah	
Abstract : This study is motivated by the importance of implementing School-Based Management (SBM) as a decentralized strategy in education to enhance management effectiveness and improve the quality of learning in public elementary schools. Many schools still face challenges such as low teacher performance, limited community participation, and weak transparency and accountability in educational management. The purpose of this study is to analyze the implementation of SBM principles in improving teacher performance and the quality of learning at the elementary school level. The research method employed is qualitative with a descriptive approach, based on a literature review drawn from various scholarly journals, books, and official documents relevant to SBM, teacher performance, and learning quality. The results show that SBM plays a crucial role in strengthening school autonomy, increasing stakeholder participation, and fostering transparent and accountable management systems. Through democratic school leadership and a collaborative work culture, SBM enhances teacher professionalism and encourages innovation in the learning process. Therefore, SBM proves to be an effective approach to achieving sustainable improvement in the quality of elementary education .
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1. Introduction
In the era of globalization and the educational revolution of the 21st century, the national education system faces increasingly complex challenges, both in terms of improving quality, equalizing access, and the relevance of educational outcomes to community needs. Education is no longer merely oriented towards academic achievement, but also towards developing students' competencies, character, and competitiveness. Therefore, educational management must undergo a transformation from a bureaucratic- centralistic model to a more autonomous, participatory , and local-needs-based model [1] . One effort born from this new paradigm is the implementation of School - Based Management (SBM). School-Based Management (SBM). This concept grants schools broader authority to manage resources, make decisions independently, and involve the entire school community and the entire community in the education management process. School-Based Management (SBM) is a concrete manifestation of educational decentralization, emphasizing the principles of accountability, transparency, participation, and school independence as the basis for continuously improving the quality of education.
Since its introduction through the national education policy after the 1998 reform, the School-Based Management System (SBM) has been viewed as a strategic instrument in supporting the implementation of regional autonomy and strengthening the position of schools as the leading implementing units in the provision of education. Through SBM, principals, teachers, education personnel, and school committees are expected to be able to play an active role in planning, implementing, evaluating, and making decisions relevant to the needs of schools and students [2] . The implementation of SBM is expected to improve teacher performance through empowerment, training, and continuous work motivation, as well as creating a collaborative work climate between teachers and school management. In addition, the autonomy granted in SBM allows schools to design learning programs that are contextual, adaptive to student characteristics, and relevant to environmental potential. Thus, SBM is not only an administrative mechanism, but also a new paradigm in creating a more effective, efficient, and meaningful quality of learning for students.
The implementation of SBM in various public elementary schools still faces various challenges and fundamental problems. Frequently occurring phenomena in the field indicate that many schools have not fully understood the essence of SBM as a system that demands a shift in managerial paradigm from an instructive to a collaborative one. Principals still play a dominant role in decision-making without optimally involving teachers and school committees. Teachers, on the other hand, tend to be passive implementers and have not developed creative initiatives in lesson planning. Furthermore, the low managerial capacity of principals, weak internal oversight, and the lack of a participatory culture from the community are major obstacles that hinder the effectiveness of SBM implementation [3] . As a result, the potential for improving teacher performance through an autonomy-based management system is often not optimally achieved. This condition shows a gap between the ideal concept of SBM and its actual implementation in the field, where the spirit of decentralization often stops at the administrative level, rather than on substantive empowerment oriented towards the quality of learning.
This phenomenon is also reflected in various findings and national education reports. Based on the Evaluation of the MBS Program by the Ministry of Education, Culture, Research, and Technology (2023), only around 48% of public elementary schools in Indonesia are able to implement MBS effectively with indicators of independent decision-making, participatory planning , and transparent financial management. Meanwhile, the National Teacher Performance Index issued by the Research and Development Agency of the Ministry of Education and Culture (2022) shows that the average performance score of elementary school teachers is still at 71.4 out of 100, which means it has not yet reached the very good category. On the other hand, the results of the 2023 National Assessment show that there are still gaps in the quality of learning between schools , especially in rural areas, where the literacy and numeracy achievements of elementary school students are below the national average [4] . This data indicates that the effectiveness of MBS implementation is directly proportional to the quality of teaching and teacher pedagogical competence. Schools that consistently apply participatory and collaborative principles tend to have higher learning outcomes compared to schools that still rely on traditional and centralized management patterns . This means that the success of MBS is not only determined by structural policies, but also by the readiness and commitment of all school members in implementing its principles.
Theoretically, School Based Management (SBM) includes four main pillars which are interrelated, namely: (1) school independence ( school autonomy ) which enables schools to make decisions according to their specific needs; (2) community participation participation ) which places parents and school committees as active partners in program monitoring and planning; (3) transparency and accountability ( transparency) and accountability ) in financial management and educational outcomes; and (4) democratic leadership leadership ) oriented towards empowering human resources [5] . In the context of improving teacher performance, SBM plays an important role as a means of motivation and professionalization . Teachers who are involved in the decision-making process will feel more appreciated and motivated to give their best performance. In addition, a transparent and results-based performance evaluation system will encourage the creation of a healthy, competitive work culture in the school environment. Meanwhile, in terms of learning quality, school autonomy opens up space for contextual learning innovation and differentiation approaches that suit student characteristics. Thus, SBM not only strengthens the managerial aspect, but also builds a collaborative, adaptive, and sustainable learning ecosystem [6] .
Based on the description, this study aims to analyze the implementation of School-Based Management (SBM) in improving teacher performance and the quality of learning in public elementary schools. The specific objectives include: (1) identifying the extent to which SBM principles are applied in the management of public elementary schools; (2) assessing the influence of SBM implementation on improving teacher performance, especially in terms of learning planning, implementation, and evaluation; and (3) examining the contribution of SBM implementation to improving the quality of learning through pedagogical innovation , school community participation, and improving student learning outcomes. This study is expected to provide theoretical contributions in the development of educational management science as well as practical contributions for school principals, teachers, and policy makers in strengthening the implementation of SBM as a strategy to improve the quality of basic education in Indonesia. In addition, the results of this study are also expected to be evaluation materials and recommendations for local governments and related agencies in strengthening school autonomy policies that are oriented towards the quality and professionalism of teaching staff.
2. Literature Review
School-Based Management (SBM)
School-Based Management (SBM) is a decentralized approach to education management that provides schools with broad authority to make independent decisions in managing educational resources and programs according to local needs. The main principles of SBM include autonomy, community participation, accountability, and transparency, which aim to improve the quality of education in a sustainable manner. The implementation of SBM requires the active involvement of school principals, teachers, school committees, and the community in the planning, implementation, and evaluation of school programs. With SBM, schools are expected to be able to create a learning environment that is more responsive, innovative, and in accordance with the characteristics of students. According to [7] , SBM is a management strategy oriented towards increasing school effectiveness by placing responsibility and decision-making at the school level to ensure the relevance of programs to community needs. A similar sentiment was expressed by [8] who stated that the implementation of SBM not only strengthens school autonomy but also builds a collaborative culture between teachers, students, and the community in realizing competitive educational quality.
Teacher Performance and Learning Quality
Teacher performance is a fundamental factor in determining the success of SBM implementation, because teachers play a direct role in the learning process, which is the core of educational activities in schools. Teacher performance includes the ability to plan, implement, and evaluate learning, as well as to manage classes and develop their professionalism continuously. The quality of learning is greatly influenced by the level of motivation, pedagogical competence , and managerial support that teachers receive from the school. In the context of SBM, improved teacher performance occurs through empowerment and active participation in school decision-making, so that they feel a higher sense of responsibility and commitment to student learning outcomes. According to [9] , good teacher performance is reflected in their ability to adapt learning methods to the needs of students and a conducive learning environment. Meanwhile, [10] emphasizes that improving the quality of learning can only be achieved if school management is able to create an evaluation and reward system that encourages teacher professionalism and creativity in the learning process.
3. Method
The research method used in this study is qualitative research with a descriptive approach. This approach was chosen because it aims to understand in depth the process and form of implementation of School-Based Management (SBM) in improving teacher performance and the quality of learning in Public Elementary Schools through a review of various written sources [11] . This type of qualitative research is not oriented towards hypothesis testing, but rather on a systematic description of phenomena based on data sourced from scientific literature and relevant academic documents. The focus of the research is directed at describing how the concept and practice of SBM are applied in the context of elementary education management, as well as the relationship between the implementation of SBM, improving teacher performance, and the quality of learning. This approach allows researchers to conduct an in-depth analysis of theories, principles of educational management, and best practices. practices ) reported in various previous research results [12] .
The data sources used in this study are secondary data obtained from various academic literature such as national and international scientific journals, educational management theory books, research reports, and official documents from the Ministry of Education and Culture that discuss the implementation of MBS, teacher performance, and learning quality [13] . Data were collected using library research techniques. research ) with steps in the form of identifying relevant literature, content analysis analysis ), and thematic data synthesis. Each source was selected based on its credibility and relevance to the research focus, particularly indexed publications. Scopus , SINTA, and research results from national educational institutions. Data analysis was carried out through three main stages, namely data reduction, data presentation, and drawing conclusions which were carried out interpretively to produce a complete understanding of the implementation of MBS and its influence on improving teacher professionalism and the quality of the learning process in Public Elementary Schools [14] .

4. Results and Discussion
Implementation of School-Based Management (SBM) Principles in Public Elementary Schools
The implementation of School-Based Management (SBM) in Public Elementary Schools is a concrete manifestation of the implementation of educational decentralization in Indonesia, which emphasizes autonomy, participation, and public accountability in the provision of education. SBM was born from the idea that schools as technical implementation units at the lowest level should have broad authority in managing resources and making strategic decisions directly related to the needs of students and the surrounding environment. The application of SBM principles requires a shift in the management paradigm from a centralized one where all policies and decisions are regulated by higher authorities to a decentralized pattern that provides space for schools to innovate and adapt. In the context of public elementary schools, SBM is an important instrument in strengthening the institutional capacity of schools, increasing the professionalism of teaching staff, and ensuring that all learning programs are implemented according to the needs of students, regional potential, and the socio-cultural characteristics of the surrounding community. Conceptually, SBM has four main principles that must be applied in a balanced manner, namely [15] :
a. Independence ( autonomy )
	The principle of independence gives schools the authority to independently organize the planning, implementation, and evaluation of their programs according to their priorities and potential. In practice, the principal as an educational leader has a central role in coordinating decision-making, managing school finances, and designing development programs for educators and students. [16] explains that school independence in the MBS system must be followed by increasing the managerial capacity of the principal, because the success of autonomy is very dependent on the leader's ability to manage resources and direct all school members towards the established quality goals.
b. Community Participation participation )
	The principle of community participation is an important foundation in ensuring the sustainability of inclusive and relevant education programs. Schools cannot run effectively without the active support of stakeholders such as school committees, parents, and community leaders. Through SBM, the relationship between schools and the community changes from merely an administrative relationship to a partnership based on a sense of shared responsibility for educational success. The school committee becomes a strategic forum for community participation in providing input on school policies, assisting in resource mobilization, and monitoring budget use. According to [17] , community participation is one of the main indicators of the success of SBM because it strengthens social accountability and broadens the support base for school programs. With community involvement, schools become not only formal institutions but also centers of community learning ( learning community ) which functions to build educational awareness in the surrounding environment.

c. Transparency and Accountability ( transparency) and accountability )
	The principles of transparency and accountability are crucial dimensions that ensure all school activities are conducted honestly, openly, and responsibly. In the implementation of School-Based School Management (SBM), transparency is demonstrated through the disclosure of information to the public, particularly regarding the management of School Operational Assistance (BOS) funds, school development activities, and student learning outcomes. Transparency not only fosters public trust in schools but also encourages professional and ethical behavior among education administrators. Accountability, on the other hand, means that every decision and use of resources must be morally and administratively justified. Schools are required to prepare periodic accountability reports (LPJ) and financial reports, which are submitted to the school committee and the education office. This principle is highly relevant to ensuring that every program implemented is truly oriented towards improving the quality of learning, not merely administrative activities. With public accountability, schools are encouraged to continuously improve the quality of educational services and maintain public trust.
d. Democratic Leadership ( democratic) leadership ).
	Democratic leadership plays a vital role in ensuring that all managerial processes in schools are inclusive, dialogical, and equitable. The principal functions not only as an administrator but also as an instructional leader . A leader who inspires, guides, and empowers all members of the school community. Democratic leadership is reflected in the principal's ability to manage differences of opinion, open up space for participation in decision-making, and create a collaborative and conducive work climate. Teachers are given the opportunity to express their opinions in deliberation forums, both in activity planning and in evaluating learning outcomes. This open leadership fosters a sense of belonging . of belonging ) among teachers and school staff, so they are more motivated to make the best contribution to the school's progress. Effective principal leadership must be able to combine managerial, motivational , and instructional functions in a balanced manner, because the success of educational management in schools is greatly influenced by the quality of leadership implemented.
The implementation of SBM principles in public elementary schools is not without challenges, particularly related to the readiness of human resources, organizational culture, and oversight mechanisms. Not all schools have principals and teachers who comprehensively understand the concept of SBM as a management paradigm oriented towards quality and participation. Most schools still employ traditional, instructive management practices, where dominant decisions are made by the principal without involving other parties. Furthermore, low managerial literacy and a lack of training in participatory planning are common obstacles. Some schools also still face difficulties in implementing open financial transparency due to limited information systems and organizational cultures that are not yet accustomed to public disclosure. Therefore, the success of SBM is largely determined by the collective commitment of all school members to shift towards a more professional, collaborative, and data-driven management system.
The implementation of SBM principles is also closely linked to efforts to improve the quality of basic education nationally. Schools that consistently implement SBM generally demonstrate improvements in strategic planning, learning quality, and community participation. For example, through SBM, schools can design innovative programs such as environment-based contextual learning, strengthening Pancasila student profiles, or developing community-based literacy and numeracy . School autonomy encourages teachers to innovate and adapt learning strategies to student characteristics, resulting in optimal learning outcomes. Furthermore, the involvement of school committees in program oversight has a positive impact on the efficient use of education funds and the improvement of learning facilities. Thus, SBM serves not only as a management system but also as an instrument for transforming school work culture toward professional and quality-oriented governance.
The implementation of SBM in public elementary schools also has implications for the empowerment of principals and teachers as key agents of change. Principals act as facilitators in building a harmonious coordination system, while teachers are required to increase their capacity in pedagogical and learning innovation. The relationship between principals and teachers is no longer hierarchical, but rather a complementary professional partnership. Furthermore, community participation extends beyond financial support to moral and social support, such as involvement in character building activities, literacy activities , and strengthening school culture. Thus, the implementation of SBM principles creates a collaborative educational ecosystem, where each element plays a strategic role in supporting the school's vision and mission.
Overall, the successful implementation of SBM principles in public elementary schools depends heavily on three key aspects: the commitment of school leadership, active community participation, and consistent implementation of transparency and accountability. Without visionary leadership, meaningful participation, and an honest evaluation system, SBM has the potential to become merely an administrative slogan without producing real change. Therefore, the government, through the Ministry of Education and Culture, needs to continue strengthening mentoring and supervision of SBM implementation, while simultaneously improving the capacity of school principals and teachers through quality-based education management training. With consistent implementation and ongoing support, SBM can become a key driving force in realizing effective, efficient, and highly competitive elementary education governance, so that the national education vision of educating the nation can be realized.
The Role of MBS Implementation in Improving Teacher Performance
Improving teacher performance is one of the main objectives of implementing School-Based Management (SBM), because teachers are central actors in the educational process that determine the quality of learning and student learning outcomes. SBM provides a managerial framework that allows teachers to actively participate in decision-making, school program planning, and learning evaluation. The principles of autonomy and participation that underpin SBM create a more open, collaborative, and quality-oriented work environment, thus positively impacting teacher motivation, professionalism, and innovation in carrying out their duties. In a centralized system , teachers are often merely implementers of policies from above without room for creativity. However, through SBM, the position of teachers is elevated to an integral part of the managerial process with a say in determining the direction and strategy of learning in schools. This granting of authority fosters a sense of responsibility and ownership of the educational institution where they serve, which psychologically increases teachers' commitment and work ethic towards achieving educational goals.
The implementation of SBM plays a crucial role in creating a democratic and conducive working environment for teachers. In the SBM system, the principal no longer acts as an authoritarian superior but rather as an instructional leader . A leader ( a leader ) who acts as a facilitator, motivator, and mentor for teachers. Participatory leadership enables teachers to feel valued, heard, and involved in various decision-making processes related to academic and non-academic policies. This environment significantly influences teachers' intrinsic work motivation. Teachers who feel they have a strategic role in school progress tend to be more enthusiastic about developing their potential, whether through training, continuous professional development, or other forms of leadership . professional development ), as well as innovation in learning practices. According to [18] , high work motivation is one indicator of good teacher performance, and this can be created through a participatory and equitable management system such as MBS. Thus, MBS is not only an administrative management system, but also an instrument for human resource development that focuses on increasing teacher capacity and dedication.
SBM also encourages the improvement of teacher professional competence through school autonomy policies in managing human resource development programs. Schools are given the flexibility to develop training and development programs that are tailored to teacher needs and student characteristics. Principals can collaborate with educational institutions, training institutions, or universities to improve teachers' pedagogical and professional competence. For example, through lesson study-based training programs, learning innovation workshops , or coaching-based academic supervision activities. Providing space for teachers to participate in training, seminars, or other capacity-building activities is a concrete form of implementing the principle of independence in SBM. In addition, the teacher performance evaluation system in SBM is carried out more transparently and based on results, not merely an administrative formality. Evaluation is carried out through direct observation of learning implementation, assessment of teaching materials, and teacher involvement in school activities. This is in line with the opinion [19] who emphasized that SBM is an effective means to improve teacher professionalism because it provides teachers with freedom and responsibility in carrying out learning functions according to mutually agreed quality standards.
SBM also plays a role in strengthening a culture of collaboration among teachers in public elementary schools. In a democratic system, teachers do not work individually, but in teams that support each other to achieve common goals. Through forums such as Subject Teacher Conferences (MGMP), Teacher Working Groups (KKG), and school curriculum development teams, teachers can share experiences, discuss learning strategies, and solve problems encountered in the classroom. This collaborative culture enhances teachers' ability to reflect on their own learning practices and strengthens their social and pedagogical competencies . Furthermore, the collaboration fostered through SBM fosters mutual trust and solidarity among teachers, ultimately creating a positive work climate within the school environment. Teachers who work in collaborative environments tend to show increases in productivity, creativity, and job satisfaction. This aligns with Herzberg's motivational theory , which states that factors such as recognition, responsibility, and opportunities for development are key drivers of improved performance in a professional context.
School autonomy allows teachers to adapt the curriculum, learning strategies, and teaching media to local potential and student needs. For example, teachers can develop contextual, environment-based learning, project -based learning, and other learning strategies. learning ), or differentiated learning that adapts to students' abilities and learning styles. By being given this flexibility, teachers are encouraged to be more creative and reflective in designing interesting and meaningful learning processes. This has direct implications for improving the quality of the learning process in the classroom, where students become more active, critical, and participate in learning activities. The application of SBM in the learning aspect also strengthens the link between school managerial policies and teacher pedagogical practices , so that management and the learning process do not run separately, but rather support each other in achieving educational quality goals [16] .
The role of SBM in improving teacher performance is also evident in the improvement of work discipline, professional responsibility, and commitment to the school's vision. When teachers are involved in developing the school's vision, mission, and work plan, they not only understand the direction of the policy but also feel part of the process of achieving it. This awareness fosters a sense of moral responsibility to contribute optimally to every school activity. With a transparent reporting and evaluation system, teachers also become more aware of the importance of accountability in carrying out their duties. SBM positions each teacher as part of a quality system that monitors and improves each other [17] . In many cases, schools that implement SBM consistently experience improvements in attendance discipline, the quality of lesson planning, and better academic supervision results. In other words, SBM instills values of sustainable professionalism, emphasizing not only compliance with regulations but also a commitment to improving personal quality and work results.
Another equally important role is how SBM builds performance-based reward and motivation mechanisms. The SBM system allows principals to reward outstanding teachers through incentive policies, promotions, or public recognition in school forums. This type of reward fosters extrinsic motivation, reinforcing teachers' intrinsic drive to continue innovating. Conversely, SBM also creates space for fair and proportionate disciplinary action against teachers who fail to perform their duties. This combination of rewards and sanctions creates a balance within an effective performance management system. Furthermore, SBM encourages self-reflection-based evaluation, where teachers assess their own achievements and shortcomings based on mutually agreed-upon indicators. Thus, teachers are not merely objects of evaluation but also active subjects in the performance improvement process.
Schools that successfully implement SBM demonstrate consistent improvements in teacher development, academic supervision, and student learning outcomes. Teacher performance improvements under this system are systemic , not incidental, because they are supported by a participatory , data-driven management structure . Through regular evaluation, collaborative reflection, and ongoing development, SBM contributes to the formation of a culture of quality . culture ) in public elementary schools. This culture of quality is the main driving force for teachers to continuously improve their competence, develop creativity, and maintain professionalism as educators.
Therefore, it can be emphasized that the role of SBM implementation in improving teacher performance is not only limited to administrative aspects, but also touches on the psychological, professional, and social dimensions of teachers' work. Through an autonomous, participatory , and accountable management system , SBM positions teachers as strategic partners in educational development. SBM provides space for teachers to grow, innovate, and contribute meaningfully to the educational process. With the consistent application of SBM principles, it is hoped that public elementary schools in Indonesia can produce teachers who are professional, highly dedicated, and oriented towards sustainable learning quality.
Contribution of School-Based Management to Improving the Quality of Learning
The contribution of School-Based Management (SBM) to improving the quality of learning lies fundamentally in its ability to transform the way schools are managed, from mere administrative units into dynamic and reflective learning communities. Within the SBM framework, learning quality is not understood solely as exam results and report card grades, but as a whole process that includes planning, implementation, evaluation, and follow-up of learning oriented towards the development of student competencies, character, and independence. The autonomy granted to schools allows principals and teachers to design learning programs that are relevant to student needs and environmental characteristics [18] . Thus, SBM becomes a strategic instrument that connects managerial policies with classroom learning practices, so that every managerial decision is ultimately directed towards strengthening the quality of teaching and learning interactions.
One of the main contributions of SBM to the quality of learning is in the aspect of more contextual and responsive learning planning. Through the authority in preparing the School Work Plan (RKS) and the School Activity and Budget Plan (RKAS), schools can prioritize programs that directly support learning activities, such as the procurement of teaching media, teacher training, strengthening literacy and numeracy , or developing special programs according to student needs [20] . Teachers are no longer positioned as implementers of a rigid curriculum, but rather as learning designers who can adapt learning objectives and materials to the local context. For example, schools in coastal areas can include maritime themes in thematic learning, while schools in agrarian villages can utilize the surrounding environment as a learning resource. SBM provides sufficient room for maneuver for teachers to interpret the curriculum creatively, so that learning planning becomes more alive, relevant, and close to the realities of students' lives.
In the MBS system, the principal is positioned as the instructional leader . A leader who focuses on strengthening the quality of the teaching and learning process. He/she not only handles administration but also actively supervises academics, provides feedback on teachers' teaching practices, and facilitates the use of active learning approaches. With the support of quality-focused management, teachers are encouraged to implement innovative learning models such as problem-based learning . learning ), project-based learning ( project-based learning) learning ), group discussions, simulations, and scientific approaches . This creates a more interactive, participatory , and enjoyable classroom environment for students. The quality of learning no longer relies on one-way lectures, but on the active involvement of students in building understanding and skills through meaningful learning experiences.
continuous improvement. improvement ) in the realm of learning. Schools that consistently implement SBM typically build an evaluation system that not only measures student learning outcomes but also assesses the effectiveness of learning strategies, the relevance of material, and the quality of classroom interactions. Data on learning outcomes, formative assessments , exam results, and student and parent feedback become the basis for collective reflection in teacher meetings, KKG (Work Group Working Group), or internal school forums. From this reflection process, teachers and school management can identify learning weaknesses, determine areas that need improvement, and design further interventions such as remediation, enrichment, or the development of more appropriate teaching strategies. Thus, the quality of learning improves not by chance, but through a well-structured cycle of planning, implementation, evaluation, and improvement within the SBM framework.
The implementation of SBM strengthens the quality of learning by improving the support of more targeted learning facilities and infrastructure. Because schools have autonomy in financial management and can determine educational spending priorities, budget allocations can be focused on real classroom needs. The procurement of books, teaching aids, ICT equipment, comfortable study spaces, and libraries and reading corners can be tailored to the learning needs designed by teachers. Transparency and accountability in the management of BOS funds or other funding sources ensure that budget use is more directed towards supporting learning quality, rather than solely for administrative purposes. When facilities and infrastructure are adequate and selected appropriately based on teacher recommendations and student needs, the learning process becomes more effective, varied, and able to accommodate various learning styles.
The contribution of SBM to the quality of learning is also evident through the strengthening of collaboration between schools, families, and the community. Within the SBM framework, school committees and parents are not only asked to provide financial support but are also involved as partners in fostering children's learning. Parental involvement in school meetings, parenting activities , inspirational classes, or home learning support programs will support the sustainability of the learning process outside of school. Schools can collaborate with various parties such as community leaders, businesses, religious institutions, and local organizations to enrich students' learning experiences, for example through educational visits, community-based literacy programs , or character development through social activities. When the ecosystem outside of school reinforces the values and knowledge acquired in the classroom, the overall quality of learning will improve because students experience an integrated learning process between home, school, and the community.
SBM encourages the development of a school culture conducive to learning. A positive school culture, characterized by harmonious relationships between teachers and students, consistent yet humane discipline, appreciation for achievement, and strong study habits, is an important indicator of learning quality. Through SBM, the entire school community is invited to participate in formulating a shared vision, mission, and values, thereby creating a sense of belonging . of A strong sense of belonging to the school. Teachers, students, and parents share a shared understanding of the educational goals they wish to achieve. This facilitates the school's development of a culture of reading, questioning, reflection, and mutual respect within the learning environment. Under these conditions, learning is no longer a burden but a positive habit supported by shared school norms and values.
From the teacher's perspective, MBS contributes to the quality of learning through continuous professional development. School autonomy allows for more flexible and contextual competency development program planning. Principals can encourage teachers to participate in training, workshops , or teacher learning community activities both inside and outside of school. Furthermore, activities such as collegial supervision, lesson study, classroom action research (CAR), and reflective discussions become part of the teacher work culture in MBS-based schools. As teachers continue to improve their pedagogical , professional, social, and personal competencies, the quality of learning planning, implementation, and evaluation also improves [21] . Competent teachers will be able to design differentiated learning, choose appropriate methods, manage classes effectively, and build good communication with students. All of these aspects directly improve the quality of learning experienced by students on a daily basis.
MBS also contributes to increasing the relevance of learning to current demands. Amidst the rapid development of digital technology and social change, schools are required to prepare students who are adaptive, creative, and critical. Through MBS, schools can more freely integrate contemporary themes such as digital literacy , 21st-century skills (the 4Cs: critical thinking, critical thinking, and digital literacy). thinking , creativity , collaboration , communication ), character education, entrepreneurship, as well as global and local issues into learning. Autonomy in program management allows schools to organize co-curricular and extracurricular activities that are integrated with classroom learning objectives, so that students not only acquire theoretical knowledge, but also practical skills and positive attitudes that are relevant to real life. This makes the quality of learning not only assessed from academic achievement, but also from the ability of students to adapt, interact, and contribute to society [22] .
At the internal policy level, MBS facilitates data-driven decision making . decision -making) is crucial for improving the quality of learning. Schools that seriously implement SBM will collect and analyze various data, such as assessment results , attendance rates, student behavior, parental involvement, and teacher supervision results. This data then becomes the basis for deciding on learning interventions, strategies to strengthen weak students, or enrichment programs for students who have exceeded standards. Thus, school decisions are no longer based on assumptions or habits, but on empirical evidence. This approach aligns closely with the principle of continuous improvement, as every change in policy or learning strategy is always evaluated for its impact on student learning processes and outcomes.
Overall, School-Based Management provides a comprehensive contribution to improving the quality of learning, starting from contextual planning, active and innovative learning processes, support for appropriate infrastructure, parental and community involvement, a positive school culture, increased teacher professionalism, and data-based decision-making. Challenges certainly remain, such as variations in the capacity of principals and teachers, limited resources, and a school culture that is not yet fully open and participatory . However, when the SBM principles of autonomy, participation, transparency, and accountability are implemented consistently and seriously, SBM becomes an important driving force for the realization of quality, relevant, and sustainable learning in public elementary schools. Thus, SBM is not just a managerial policy, but a comprehensive approach that places the quality of learning at the center of all school management activities.
5. Comparison
The results of this study indicate that the implementation of School-Based Management (SBM) plays a significant role in improving the quality of learning by strengthening the role of teachers, community involvement, and the effectiveness of principal leadership. This finding is in line with research conducted by [23] , which concluded that the success of SBM implementation is directly proportional to the improvement of teacher performance in designing and implementing innovative learning. However, this study provides a further contribution by emphasizing that the success of SBM is not only determined by an autonomous management structure, but also by the school's ability to build a collaborative culture and a continuous evaluation system that focuses on improving the quality of learning at the classroom level.
6. Conclusion
Based on the overall results and discussion, it can be concluded that the implementation of School-Based Management (SBM) in public elementary schools contributes significantly to improving teacher performance and learning quality. The application of the main principles of SBM, namely autonomy, participation, transparency, and accountability, encourages the realization of a more democratic, participatory , and quality-oriented management system. Through school autonomy, teachers become more creative and responsible in designing learning, while the participatory leadership of the principal creates a collaborative and conducive work climate. Community and school committee participation also strengthens accountability and expands support for educational activities. Thus, SBM not only strengthens administrative school governance but also becomes an effective strategy in improving teacher professionalism and the quality of the teaching and learning process in elementary schools.
To optimize the implementation of SBM, it is recommended that school principals and teachers continue to strengthen their understanding and commitment to SBM principles through managerial training and collaborative learning forums. Local governments and education offices also need to provide ongoing mentoring and policy support that strengthens school autonomy without neglecting public oversight and accountability systems. Furthermore, community and school committee participation needs to be intensified, not only in funding but also in quality control and learning innovation. With good synergy between school principals, teachers, parents, and the community, SBM implementation will be increasingly effective in building a culture of quality and realizing superior, inclusive, and sustainable basic education.
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